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Pupil premium strategy statement — King’s
Meadow Primary School

This statement details our school’s use of pupil premium (and recovery premium) funding

to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail

Data

Number of pupils in school

409 children on role
(446 including nursery)

Proportion (%) of pupil premium eligible pupils

11% (43 chn)

Academic yearlyears that our current pupil premium
strategy plan covers (3 year plans are recommended)

2022/2023 to 2024/2025

Date this statement was published

September 2024

Date on which it will be reviewed

From July 2025

Statement authorised by

Lindsay Daulton,
Headteacher

Pupil premium lead

Lyndsey Golden

Governor/ Trustee lead

Melanie Edmonds

Funding overview

Detail

Amount

Pupil premium funding allocation this academic year

£ 73,171.00

Recovery premium funding allocation this academic year
(Catch up funding)

£1,491.00

Pupil premium (and recovery premium*) funding carried
forward from previous years (enter £0 if not applicable)

*Recovery premium received in academic year 2021 to
2022 can be carried forward to academic year 2022 to
2023. Recovery premium received in academic year 2022
to 2023 cannot be carried forward to 2023 to 2024.

£0

Total budget for this academic year

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£74,662.00




Part A: Pupil premium strategy plan

Statement of intent

At King’s Meadow School we aim to live as a peaceful, courteous and healthy
school community, where trust, concern and respect for others are important. We
are committed to developing each child’s intellectual, creative, social, spiritual and
physical potential within an attractive, happy and caring environment preparing
them for the world beyond school irrespective of their background or the
challenges. The focus of our pupil premium strategy is to support disadvantaged
pupils to achieve that goal, including progress for those who are already high
attainers.

We will considerthe challenges faced by vulnerable pupils, such as those who have
a social worker, early help worker and young carers. The activity we have outlines
in this statement is also intended to support their needs, regardless of whether
they are disadvantaged or not.

High-quality teaching is at heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will
benefit the non-disadvantaged pupils in our school. Implicit in the intended
outcomes detailed below, is the intention that non-disadvantaged pupils’
attainment will be sustained and improved alongside progress for their
disadvantaged peers.

Our strategy is also integral to wider school plans for the education recovery,
notably in its targeted support through our Recovery Programme for those pupils
whose education has been worst affected, including non-disadvantaged pupils.

Our approach will be responsive to common challenges and individual needs,
rooted in robust diagnostic assessment, not assumptions. The approaches we have
adopted complement each other to help pupils excel. To ensure they effective we
will:

e act early to intervene at the point need is identified

e adopt a whole school approach for our ‘gold stars’ (this includes making sure
the children are asked first, parents are phoned to allocate children’s spaces
to clubs/parents’ evening slots, alongside many other things). This system
allows all staff to take responsibility for disadvantaged pupils’ outcomes and
raise expectations of what they can achieve.

e ensure disadvantaged pupils are challenged in the work that they are set.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Our assessments (including wellbeing questionnaire), observations and
discussions with pupils and families have identified social and emotional
problems for many pupils notably due to socialisation and a lack of enrichment
opportunities during school closures. These challenges particularly affect
disadvantaged pupils and their behaviours which then has a negative impact
on their attainment.

Teacher referrals for ELSA support or emotional intervention has markedly
increased since the pandemic. 48 pupils (29 of whom are disadvantaged)
currently require additional support with social and emotional needs.

Assessments, observations and discussions with pupils indicate
underdeveloped oral language skills, vocabulary and phonetic ability among
many disadvantaged pupils. This negatively impacts their development as
readers.

Our assessments and observations indicate that the education and well-being
of many of our disadvantaged pupils have been impacted by partial school
closures to a greater extent than for other pupils. These findings are supported
by national studies.

This has resulted in significant knowledge gaps leading to pupils falling further
behind age-related expectations, especially in Maths and the children’s
stamina for writing based on internal progress data.

We have 7 out of our 43 children who are seeking refuge in our country
attending out school. Our observations, assessments and discussions with
pupils and families have identified significant need both with their language
understanding and also their social understanding of our culture resulting in
the significant gaps within their learning.

We have 13 of our 43 children who are also identified on the SEN register. Our
observations, assessments and discussions with pupils and families identified
that the child fits many of the descriptors for the Special needs register.

Our data shows that 2 children are on the register from Communication and
Interaction. 8 children for a moderate learning difficulty and 3 children for their
social, emotional and mental health needs.

Through observations, assessments, discussions with outside agencies it has
been identified that parental engagement and support for children tends to be
lower for our disadvantaged families.

Through observations, assessments, discussions with outside agencies it has
been identified that children may not have the opportunities to engage in all
aspects of school life and therefore opportunities for PP children both inside
and outside of school may be minimised.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Pupil Premium children able to make
expected progress in lessons as
behavioural, emotional and social needs
are supported.

Assessments and observations indicate that
our pupil premium children are making
expected progress in reading, writing and
maths and therefore their emotional and
social needs are being met.

Improved phonic scores data

Assessments and observations indicate
significant improvements in oral language
and phonetic understanding among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence.

Improved writing data
Improved Maths data

Assessments and observations indicate
significant improvements in comprehension
among disadvantaged pupils. This is evident
when triangulated with other sources of
evidence.

Children seeking refuge will make
accelerated progress.

Assessments and observations will
indicate significant improvements in
these children’s’ understanding of the
English language. The gaps between
the group and the cohort will be
narrowed both academically and
socially.

Pupil premium SEN and lower ability
children to make accelerated progress.

Assessments and observations indicate
significant improvements across the
curriculum and the gaps between the
group and the cohortis narrowed.

Parents engagement within the school
community and with outside school
activities to increase.

Observations, discussions and
assessments will indicate parents are
more engaged within the school
community (attending Family links
training, attending class assemblies,
parents’ evenings, parent drop-in
sessions, parent drop-in weekly coffee
shop etc.) which in turn provide a better
all-rounded education for the children.

Pupil premium children are engaged in all
aspects of school life and improve
opportunities for PP children, both inside
and outside of school.

Observations, discussions and
assessments will indicate that children
are part of all of the school activities. Itis
evident that children are able to
experience a wide range of personal and
social achievements.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £51,294

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Employing a Pupil Premium teacher in
Year 6 for 4 mornings to split the
cohort and have classes of 20.

The NfER report on supporting the
attainment of disadvantaged pupils points
out there are several key elements when
supporting attainment. Employing more high
quality, experienced staff means that
smaller class groups allow for pupils’ needs
to be met more effectively, and we are able
to share best practice and increase the
quality of teaching throughout the school.

1,3,4,5

Extra TAs supporting phonics to allow
for smaller groups.

The NfER report on supporting the
attainment of disadvantaged pupils points
out there are several key elements when
supporting attainment. Employing more high
guality, experienced staff means that
smaller class groups allow for pupils’ needs
to be met more effectively, and we are able
to share best practice and increase the
guality of teaching throughout the school.

2,3,4

Extra TAs supporting guided reading
groups in KS1 to allow for smaller
groups.

The NfER report on supporting the
attainment of disadvantaged pupils points
out there are several key elements when
supporting attainment. Employing more high
guality, experienced staff means that
smaller class groups allow for pupils’ needs
to be met more effectively, and we are able
to share best practice and increase the
guality of teaching throughout the school.

2,3,4

Improve the quality of phonics
teaching throughout the school.

Purchased of a DfE validated
systematic synthetic phonics
programme.

Whole Staff CPD on Little Wandle
Phonic programme we have now
adopted for September '22.

Little Wandle is a validated systematic
synthetic phonics (SSP) programmes from
the government.

65% of the cohort pass phonics check in
Year 1, (2021-2022) (38% of PP passed).

83% of the cohort pass phonics check in
Year 1 (2022-23) (50% of PP passed but
only 2 PP chn).

Synthetic phonics approaches have higher
impacts, on average, than analytic phonics

approaches.
https://educationendowmentfoundation.org.u

k!

2,3,4,5




SENCo implementing training sessions | The school should ‘ensure that teaching 56,7
and scrutinies of SEN data throughout | assistants (TAs) are well trained in
the year. supporting pupils’ learning as well as in
specific learning interventions, so TAs can
Interventions bought in and regularly provide effective support to individual pupils
d by SENC or small groups. They also ensure strong
assessed by 0. teamwork between teachers and support
staff.” (NFER).
Data monitored carefully and input
modified if necessary.
Improved writing attainment among KS2 writing outcomes in 2024/25 show that | 2, 3, 5
disadvantaged pupils at the end of more than 75% of disadvantaged pupils met
KS2. the expected standard.
Enhancement of our writing teaching KS2 writing outcomes in 2023/24 show that
and curriculum planning and marking. more than 75% of disadvantaged pupils met
the expected standard.
We will change our assessment
process to make it more efficient and KS2 writing outcomes in 2022/23 show that
child focussed. 41% of disadvantaged pupils met the
expected standard or above (with 51% of
. . . . PP children meeting expected standard who
Staff meeting CPD will bg glven in have been with us since KS1).
order to moderate new writing
assessment procedure.
2024 — 2025 Writing priority on School
Development Plan
Improved reading attainment among KS2 reading outcomes in 2024/25 show that | 2,3, 5, 6
disadvantaged pupils at the end of more than 75% of disadvantaged pupils met
KS2. the expected standard.
KS2 reading outcomes in 2023/24 show that
more than 75% of disadvantaged pupils met
the expected standard.
KS2 reading outcomes in 2022/23 show that
73% of disadvantaged pupils met the
expected standard (with 80% of PP children
passing who have been with us since KS1).
Improved maths attainment among KS2 maths outcomes in 2025/26 show that | 2.3, 5, 6
disadvantaged pupils at the end of more than 75% of disadvantaged pupils met
KS2. the expected standard.
KS2 maths outcomes in 2023/24 show that
more than 75% of disadvantaged pupils met
the expected standard.
KS2 maths outcomes in 2022/23 show that
73% of disadvantaged pupils met the
expected standard (with 80% of PP children
passing who have been with us since KS1).
Improve the quality of social and There is extensive evidence associating 1,3,4,56

emotional (SEMH) learning.

childhood social and emotional skills with
improved outcomes at school and in later
life (e.qg. improved academic performance,
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SEMH approaches will be embedded
into routine educational practices using

SCARF and whole school approaches.

Zones of Regulation approach
implemented across the whole school
(2024-2025)

attitudes, behaviour and relationships with
peers).

https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning -
toolkit/social-and-emotional-learning

Evidenced in the SEMH pupil questionnaire.

Maths mastery CPD

White Rose training and
implementation

NCETM explain, ‘Mastery is characterised
by a belief that, by working hard, all children
are capable of succeeding at mathematics.
On this basis, children are taught all
together as a class and are not split into
‘prior attainment’ groupings.’

https://www.ncetm.org.uk/teaching-for-
mastery/mastery-explained/

1,3,4,5

Mastery of number CPD and approach
being rolled out in Reception and KS1

The aim over time is all children will leave
KS1 with fluency in calculation and a
confidence and flexibility with number.

https://www.ncetm.org.uk/maths-hubs-
projects/mastering-number/

1,3,4,5

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £6,150

Activity Evidence that supports this Challenge

approach number(s)
addressed

KMS Recovery programme to Identification of children via the CAP meetings 2,3,4,5

provide 1:2 tuition for pupils to minimise loss of academic knowledge that

whose education has been may have occurred during the national

most impacted by the pandemic.

pandemic. A significant

proportion of the pupils who

receive tutoring will be

disadvantaged.

A recovery programme (linked Identification of children via staff observations

to SDP) to support and parental consultations to improve children’s | 1, 5, 6

mental/physical wellbeing that mental/physical well-being.

may have occurred during the

national pandemic.

Additional phonics sessions ‘Most studies of phonics are of intensive 2,3,4,5

targeted at disadvantaged

pupil who require further
phonics support. This will be
delivered using the (Fast Track
phonics intervention

supportin small groups and one-to-one with the
aim to supporting pupils to catch up with their
peers.’
https://educationendowmentfoundation.org.uk/




previously) Little Wandle Identification of children via data analysis to

Programme. minimise loss of academic knowledge that may
have occurred during the national pandemic.

Synthetic phonics approaches have higher
impacts, on average, than analytic phonics
approaches.

Reading and Maths tuition The NfER report on supporting the attainment 2,3,4,5

(outside of the school of disadvantaged pupils points out that

day/lunchtimes) being provided | ‘Providing targeted support for under-

for children working below the performing pupils during curriculum time (as

expected standard well as providing learning support outside of
school hours) help support attainment.

Arch Reader Since its inception in 2008, ARCh’s 1.2.35 7
professionally trained Reading Mentors have T
helped to transform the lives of thousands of
children by giving them a lifelong love of reading.

ARCh — Assisted Reading for Children

Shine (targeted Maths Targeted individual and group intervention 2,3,4,5

intervention) activities to directly address areas of weakness
identified in your pupils’ diagnostic test results
and plug knowledge gaps.

Shine Impact School Study
Year 6 Youth activators led 6-week programme focused on mental health 1,3,4,5
by CDC for Year 6.

Go Active

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £39,902

Activity Evidence that supports this approach Challenge
number(s)
addressed

Play therapy sessions The Children Act 2004 (Every Child Matters) 1,235

targeted at recognised that schools need to be concerned with the

disadvantaged pupils all-round development of children.
. 15% of young people experienced mental ill-health in

who require fu_rther 2021 (CYPMH)

support for their

social, emotional and

mental health needs.

ELSA sessions ELSA approaches have a strong evidence base 1,235

targeted at
disadvantaged pupils
who require further
emotional literacy
support. This will be
delivered via our
trained ELSAs.

indicating a positive impact on pupils, particularly from
disadvantaged backgrounds. Targeted ELSA sessions
have been shown to be more effective when delivered
as regular sessions over a period of 6 weeks:

ELSA

The school needs ‘strong social and emotional support
strategies to help pupils in need of additional support,
including through working with their families.” (NfER)




The Children Act 2004 (Every Child Matters)
recognised that schools need to be concerned with the
all-round development of children.

Working alongside Supporting young people’s mental health is not just 1,2,34,5
the mental health about the here and now, but also about building strong
team to deliver foundations for the future (The Health Foundation)

. In England, early interventions and home treatment for
SESSIons fc.)r both mental health problems can reduce hospital
parents/children admissions, shorten hospital stays and require fewer

high-cost intensive interventions. (MH Foundation)

One in ten children between the ages of 5 and 16, or

three children in every classroom, have a diagnosable

mental health problem.

It is estimated that half of all mental health problems

manifest before the age of 14 years, with 25% enduring

mental health conditions being present by the age of 24

years. (https://www.0x-

fordhealth.nhs.uk/camhs/oxon/mhst/)
Family Links "Having respons?ve relationships with ad_ults, growth- 1,2, 3,4,5,
programme offered to promoting experiences, and healthy environments for 7

rent all young children helps build sturdy brain architecture

parents and the foundations of resilience.” Centre on the

Developing Child, Harvard University

https://www.familylinks.org.uk/impact-report
Lucky Lunch club Improved scrutiny of our behaviour policy and incident 1,4,5 7
provided (3 forms.
lunchtimes a week)

As explained at a Pupil Premium Conference where the

Headteacher and SENCo attended.
Subsidising costs of NFER state, ‘Successful schools adopt a whole school 1,7
visits/school uniform approach to their use of the pupil premium that delivers

. ' on the full potential of every pupil.’
musical box offered
for UKS2, targeted , . _ ,
support for after Supporting the attainment for disadvantaged pupils
school activities.

‘Gold stars’ approach As explained at OXSIT Pupil Premium Conference 1,2 34,5
where the Headteacher and SENCo attended.
Year 3 and Y4 times- Nick Gibb, the schools minister, said, “It is vital that all 3
table passport children can grasp and master arithmetic while they are
still at primary school. If we fail children at this early
stage, the risk is they will never catch up.
Mathexcellence
HSLW involvement EEF states, “Parental engagement has a positive 6,7
with families and impact on average of 4 months’ additional progress. It
heck-i h I is crucial to consider how to engage with all parents to
c edC -in pklone calls avoid widening attainment gaps.”
made weekly EEF parental engagement
After school club As explained at OXSIT Pupil Premium Conference 6,7

programme sent a
week prior to the non-
disadvantaged pupils

where the Headteacher and SENCo attended.




(which includes a free
homework club)

Breakfast club offered
free of charge if
needed

‘Breakfast consumption in children has been found

to: Improve cognitive function, particularly memory,
attention, and executive function. Improve academic
performance, including school grades and achievement
test scores. Increase on-task behaviour in the class.’

Family action

1,3,56,7

Total budgeted cost: £97,346
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024
academic year.

We have analysed the performance of our school’s disadvantaged pupils during the
2023/24 academic year using Key stage 1 and 2 performance data, phonics check
results and our own internal assessments.

Our school’s 2024 internal and end of KS2 data shows that the attainment of the
school’s disadvantaged pupils for Reading was above ‘the whole school cohort’. Our
end of KS2 data shows that the gap between our disadvantaged pupils and National
Reading data has narrowed (KMS disadvantaged pupils 73% compared to National all
74%). Our KS1 data attainment has remained in line with their GLD (with no national
data to compare against).

Our school’s 2024 internal and end of KS2 data shows that the attainment of the
school’s disadvantaged pupils for Maths was above ‘the whole school cohort’ except
Year 3. Our end of KS2 data shows that the gap between our disadvantaged pupils
and National Maths data has narrowed (KMS disadvantaged pupils 73% compared to
National all 73%). Our KS1 data attainment has increased with their GLD (with no
national data to compare against).

Our school’s 2024 internal and end of KS2 data shows that the attainment of the
school’s disadvantaged pupils for Writing was above the whole school cohort except for
Year 6. Our end of KS2 data shows that the gap between our disadvantaged pupils
and National Writing data has remained the same (therefore writing forms a School
Development point for 2024-25). Our KS1 data attainment has remained in line with
their GLD (with no national data to compare against).

Our observations and assessments demonstrated that pupil behaviour improved last
year, but challenges with individual children remain with specific strategies in place.

Based on our internal assessment it was evident that the uptake for after school clubs
by disadvantaged pupils was higher than previous years. All pupil premium children
(Year 1 - 6), attended at least 1 after school club/lunch-time club free of charge. 1 pupil
premium children did not attend the Year 4 residential last year (due to religious
reasons) and 1 pupil premium child not attending the Year 6 residential (due to the
child being a refugee, new to the school and family not wanting to leave her),
subsidised by school. We also offer a homework club free of charge to all pupils and
over 50% of attendees are pupil premium. When discussed, the children explained that
they really enjoyed the school visits this year and visited places they had never been
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before with their family. The disadvantaged cultural capital has greatly gained from the
musical box/music for school opportunities and extra-curricular activities provided. 7
pupil premium children undertook musical lessons free of charge.

We have reviewed our strategy plan and implemented changes as set outin the
Activity in This Academic Year section above.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme Provider

n/a

12



